http:// www.epitomejournals.com Vol. 4, Issue6, June2018, ISSN: 23956968

Epitome : International Journal
of Multidisciplinary Research
ISSN : 2395-6968

THE TEACHER AS REFLECTIVE PRACTITIONER IN
ELT CLASSROOMS

- Dr. K. Thomas Baby

*The research paper titled "THE TEACHER AS REFLECTIVE PRACTITIONER IN ELT
CLASSROOMS" was presented at the 14th international ELT conference held at SULTAN
OABOOSUNIVERSITY, MUSCAT IN 2017%he article is not published anywhere.

ABSTRACT

The practice of writing a reflective journal by the students is intended to instil in them
scientific temper and to develop their skills for independent enquiry and critic&lnigpin
Writing a reflective journal has been made mandatorythe faundation program
implemented by the Ministry of Health Omanln order to derive the full benefits of
reflective learning by students, it is imperative that the teachers should transémnsetves

into reflective practitioners in the classroorihis paper critically examines the application
and practice of reflective learning in the context of the foundation programme and the role of
the teacher as a reflective practitiorieinally, the dfectiveness of reflective learning in the
foundation programme is analyzed and evaluated by conduntenyiews, surveysand by

observingearneran ELT classrooms.
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Introduction

The practice of writinga reflective journal by the students is intendedntstil in them
scientific temper and to develop their skills for independent enquiry and critical thinking. At
the end of each unit taught in the class,stuglents are required to reflect on a few critical
guestions and write down the reflections in their jals. The questions are: What did | learn

in this unit? Did | have any difficulty? How Can | improve? When learners try to find
answers for these questions, they transform themselves into critical thinkers and consequently
begin to figure out their problesmin learning. Initiating this process effectively in a class
compels the learners to look fand findsolutions totheir specific learning problem3he
process of reflective learning is a cycle which becomes complete only when the teacher
becomes a readktive practitioner who can provide answers to the following questions. Have
the learners understood what | taught? What are their difficulties? Do | need to change?
When a teacher can provide positive answers to these quebtsiebecomes a reflectay
practitioner who can bring about effective changes in the teaching learning situation.
Reflective practiceis defined aghe capacity to reflect oo n eabtisrs so as to engage in a
process of continuous learnif@chon, 1983)According to(Boud, 201Q it is paying critical
attention to one o0asdepamimihgeherseilectmely landraflexivelwto t i e s
gaindevelopmental insighand modify them for getting better results. Iars important tool

in practicebased learning environment where individuals can learn from thar own
professional experienceBy bringing togethertheory and practiceln this process a
practitioner should taka conscious look at the emotions, experiences, actionsesponses

in order todraw out new knowledgemeaning andinsight to have a higher level of
understandin@bout he quality and relevance of feractions.Several models of reflective
practice exist today.

Development of Reflective Practice

The termreflective practice became popular with the publication of the bddie Reflective
Practitioner by Donald Schonn 1983.However, the concept underlyingflective practice

was firstintroduced ly JohnDeweyin his book How WeThinkin 1933. Heexplored human
thought process terms of experience, interaction and reflectidnother mostcommonly
ctedaut hor on repective pract i E&xeperiensal lBanmg d A.
Theoryhad seminal influence in trdevelopment and applicatiat reflective or experierdl

learning.
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Dewey 0 s inspired RosaldScha to explore the boundaries of reflective practice
Integration of theory and practibased on the cyclic pattern of experience and the conscious
application of that learning experience adsntral to the development of reflectitieeory
developed by Schon. According to Schon (198@®) capacity to reflect on action so as to
engage in a process of continuous learningtaé to reflectivepractice. In order toneet the
challenges and imprase professional practiceglintroducedconcepts such asgflection on
action andreflection inaction. He believed thateflection is an important human activity in
which people recapture their experienghink about itand evaluate .itSuch conscious

reflective activity by a professional ultimately leads to better performance or output.

REFLECTION IN ACTION
REFLECTION ON ACTION
-thinki head
Hng afies -thinking through subsequentto

-analysing Schén’s situation

e Reflection di .
-experiencing -discussing
-critically responding -reflective journal

Similarly, Da v i d  Expdriéntiak Learning Theory1984 was instrumental in the
development of learnercentredpedagogywhich questioned the relevance and valiaf

formal, intentional teaching learning situation in the traditional classroom environment.

Kol bbés refl ective model h i gldainingcéntresionthb e c on
transformation of information into knowledgeé.is based on theeflection d experience in

order to gain gneral understanding of the concepts encountered during the expeanetce

testthese general understandings on a new situation. In this way the knowledge that is gained
from a situation is continuously applieand reapplied building onpr act i prioroner 6 s
experiences and knowledg&olb regarded experience as the solid foundation for any

genuine learning activity.
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Kolb's Experiential Learning Theory

Concrete
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Active
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Practical Intellectual

PERCEPTION

Abstract
Conceptualization

Apart fromthe two prominent models &chon (1983) and Kolb (1984), tbéher modelof
reflective practice thaattracted attention are the following:

1. Graham Gibbs (1988).He discussed the use structured debriefing to facilitate

the reflection involved in Kolb's "experiential learning  cycle".

Descnption
What happened?
4
A !
Action plan Feelings
If it arose again What were you
what would you do? thinking and feeling?
] !
Analysis Evaluation
What eise could What was good
you have done? and bad about
the expenence?
.\.'\ /,-
r\> Analysis L_/)
What sense can you Gibbs 1988

make of the situation?

2. John (1995).His model of reflectionprovides a practitioner with a guide to gain
greater understanding. It is designed to be carried out through the act of sharing with a
colleague or mentor, which enables the experience to become learnt knowledge at a
faster rate than reflection alanive patterns of knowingare incorporated into the
guided reflection, having a practitioner analyse the aesthetic, personal, ethical,
empirical and the reflexive el ements expe
is comprehensive and allows for reflectithat touches on many importaments

3. Brookfield (1998. According to him dtically reflective practitioners constantly

research their assumptions by seeing practice through four complementary lenses: the
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lens of their autobiographythe lens of learne eyes, thelens of colleagues'
perception and the lens of theoretical, philosophical and research literature.

4. Rolfe (2001). It is a simplistic cycle composed of 3 questions which asks the

practitioner, What, So What and Now What. Through this analysis a description of the
situation is given which then leads into the scrutiny of the situation and the
construction of knowledgénat has been learnt through the experience. Subséquent
theconsequence of oneods r effegen rosireorderdo t he

improve oneself.

5. Ganshirt (2007). He proposes the concept of a Design Cycle to desthibe

repetitive structure of theeflective process. According to him it &circular time
structurewhich may st with the thinking of an idea that is expressed by the use of
visualor verbal meansf communication (design tools). The cycle continuesiugh

the sharing and perceiving tfe expressed idea which progresses inttew cycle

with the critical rethinking of theerceived idea. It is pointeout that this concept
emphasizes the importance of the means of expression, which at the samestime ar
means of perception of any design ideBlsese means or design tools enable and

structure the visual and verbaésign thinkihg According to Wort ma

design cyat and Scho 6 s r eif-dcteoc aré aescriptive models that integrate
designing as apontaneous act amdh explicit process
The two prominentmodek of reflective practicesommonly applied in teaching learning
contextare those of Schon (1983) and Kolb (1984). Reflective Practice has been described as
an unstructured approach directingnderstanding and learning. Itasself regulated process,
commonly used in health and teaching professions. It enhances thesabilt@nmunicate
and make informed dralanced decisions. The practice has historically been applied most in

the educational and medical fieldtherton (2013) claimghat when reflection in action and
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reflection on action described by Donald Schon atizedi in practice and when practitioners

are able to identify these actions they become better at reflective practice.

Many scholars greatly recommerkblbé seflective learning model because it embodies

clear concepts aboour learning behaviour and effeve methods ohelping others to learn.
According to Dennison (201Z)avi d Kol bés Experienti al Learn
|l eadi ng i npuence i n {cdnteed pddagogy |ino pamagentent ant |l ea
businessl n hi s opi ni on deallKsuited fos a stutesentregtpedagogy i

because it isgroundedi n reality and | i berates the | ea
classroomFurthermoreti advocated | earning fromMdsexper.i
of the critics agree thd€olb's model is particularly welllesigred, becausé offers a direct

method tounderstancs t udent s & di v eKol déas indicatednthanideallysthey | e s .
learning process represents a cycle where the learner 'touches all the bases', i.e.fa cycle o
experiencing, reflecting, thinking, and actingo |l bés t heory of refl ect

explained effectively with help of a simple diagram.
Concrete Experience- CE (feeling)versusAbstract Conceptualization- AC (thinking)

Active Experimentation - AE (doing)versufeflective Observation - RO (watching)

[North]
Concrete Experience- CE (feeling)

[WestActive Experimentation - AE| (doing) Reflective Observation - RO
(watching[East

Abstract ConceptualizaEi(S)gl-thB (how we think about it)
The eastwest axis iscomposed of eflective observation and active experimentation. It is
called the Processing Continuum or how we approach a task. Thesoatthaxis known as
Perception Continuum is represented by Concrete Experience and Abstract
Conceptualization These learning styles are the combination tao lines of axis
(continuums). One line of the axis recognizes a 'grasping experience' (doing or watching),
and the other part of the axis recognises a 'transforming expef(ieteg or thinking)The

outcome of combining the two opposites on the continuum means that we have a preferred or
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dominant learning styleWe eitherstudy some ones else's apgch and learn from it by
watchingwhat happes or, by actively doingn order totest our learningTherefore, ar
leaming style is a product afwo choice decisiondased on ougraspingexperience of
preferring to eithewatchor do, andour emotionalesponse to the experiencepoéferring to

think or feel In short,the Experientialor reflectiveLearningprocessadvocated by Kolb is

useful to learners who want to use direct learning experiences in order to develop knowledge
and apply theory in an active and reflective wkoreover, his theory embodiasseful
concepts twards anunderstanding of our learning behaviour and towards helping others to
learn.

Applicati on of Reflective Learning in ELT classrooms

Reflective practice is highly applicable in the teaching learninggita on because th
any perfect modebr bestapproach. The best method is to reshape our future practice based
on our pastand current teaching experiende. this context, the concept of reflection

action and reflection on actioredeloped by Schon is highly is useful teachersespecidly

in ELT classrooms to improve their teaching practiddse reflectiveearning process begins

in an ELTclass vhenstudents reflect on three simple questions suchvasit did | learn in

this unit? Did | have any difficulty? How Can | improv&Aroughthese critical questions,

the learners begin to initiate the cycle of reflectlearning processhich can have a
meaningful culmination only whenhe teaches ask themselves three similar counter
guestions such as the followingdave the learners undéssd what | taught? What are their
difficulties? Do | need to changécording toLarrivee (2000 reflective practice moves
teachers from their knowledge base of distinct skills to a stage in their careers where they are
able to modify their skills to suspecific contexd andto invent new strategieShe teacher
becoms an effectivereflective practioner when he/she find$honestanswers for the
following questions:

How many of my students have understood the topic?

If only less than eighty percenthat is wrong?

Is it with me and with my methodology?

Is it with the students and their attitudes?

Is it with the surroundings or external factors?
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It is imperative that students should develop reflective learning strategies in order to become
better learnes. Keeping a reflective journal is the first step of becoming a reflective learner.
It will help them to recapture their learning experiertbénk about it and evaluate it (Boud,
2001)The practice okeepinga reflectivejournal can be done in a varietf ways.There are
mainly three differentormsof journal writing practice commonly usedreflectivelearning

1. Doubleentry Journal

2. Stream of Consciousness writing

3. Mind Maps (see Appendixl)
In order to simpliy the procedure of keeping a reflectiveujmal, the students of the
Foundation Programme at the Ministry of Healthare required to do only subjective

reflectionson threesimple questions based on the learning activity in the class.

What did | learn in this unit?
Did | have any difficulty?

How Can | improve?

The procedure of writing the journal the classs closely related doublentry journaling
style. It isusually done at the end of each class session. Tigteten minutes are allotted for
the purposeAt f i r st , t he toshe abdveuestisnd wereanat plapmlefireed
and focusseds intended. Howevethe intervention of the teach#nrough feedback and
follow-up mechanisngradudly changed theerceptionof the learnerswhen students were
given specific instructions onow to initiate the thinking process in an analyticenner in
relation totheir learningactivity, theybecame more aware of thearning process and began
to get atively involved injournal writing activity.In order to assess the effectivenegs
journal writing activityd3 students of théoundation programmat North Batinah Nursing
Institutewereinterviewed specifically through the instrumentabpenended questions

1. When do you usually do reflective journal writing?

Do you think writing areflective journal is useful?

What are the benefits of writing a reflective joufhal

What are difficulties in completing the task?

o ~ W DN

Do you have any suggestions for improvement?
The result of the interviewleaty establishedhatthe reflective journal writing activity
is donemostly in the classOnly very few participants (less than 3%) said they did

journal writing at homeMost of the participants (around 92%aid reflective journal
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writing was very useful as it helped themidentify the key concepts andnabled them
to figure out further areas for improvemespecially through reflectiohess than four
percent said it did not help them much in their learning process. Around six percent
were not sure of the usefulness lud activity. On the question of the benefits of writing
a reflective journal 87% of the participants sthdt reflective journal writing helped
themto reflect on and conceptualize thdidties in class.The remaining 13% did not
have any specific opian. 95% of the participants did not encounter any specific
difficulty in completing the taskin short most of the participantsigreedthat it was
very helpful and useful to keep a reflective jourrtdabwever,around 20%percent
believed thathe effectivenesf the task can be affected when sufficient time is not
allotted for reflective activityor proper feedback is not given within a specific time
period after the completion of the learning task.
Survey on Reflective Learning
In order to get alearer picture of the effectiveness and relevance of the reflective
journal writing, another set of five questions wgreen to the learners tassess their
awareness of the programme and its usefulness in their learning processfiviehe
simple yes/naquestios were administeredotthe same 43 students of North Batinah
Nursing Institute who answered fivaperrended questions earli€Fhe following five
yes/no questions were designed to arrive at a more accurate data in order to assess the
effectivenes®f the practicef journal writing.

1. Do you know the purpose of writingreflective Journal?

2. Did journal writing help you to be more reflective in your learning?

3. Did it helpyouto become more autonomous as a learner?

4. Did it help you to become mocgitical as a learner?

5. Do you want to continue journelriting in your future learning?

Result and DOscussion

Yes No Columnlyes)
Question 1 40 3 93.029
Question 2 39 4 90.709
Question 3 37 6 86.059
Question 4 35 8 81.409
Question 5 28 15 65.129

The above table shows the result of the sur¢8ystudentdrom the foundation course

atNorth Batinah Nursing Institute participated in the surdéwe bar charbelow shows
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an overview ofthe result of thequestionnake. Almost all the student®3%) wee
aware of the purpose of writing reflective journal in class while only?@ of them
seemed not to fully understand $imilarly, More than 90%f the studentagreed that
journal writing helped them to be more reflective in their learning. Around 18% w

not very sure about iNearly 86% believed that they became more autonomous as a

l earner while 14% thiofdhe students blainmliat tieephecameA b o ut

more criticallearners througivr i t i ng refl ecti ve | owetha al
same view. Finally, only 8 of themsaid they would write reflective journal in their

future learning activities, but 8bsaid theydid notwant to do it.

45
40

40 -
35

39 N7
fo X |
35

30 - 28
25 |-
20 + 15 mYes
15 +—

1 g m No
10 5
5 3 4

.02% .70% .05% .40% .12% 0

0 T T T T

QuestionQuestionQuestionQuestionQuestion
1 2 3 4 5

Theresults of thanterviews and thesurvey pointto the fact thateflective learningn ELT
classroomsrought about an improvememt the quality of learningin a studyby (Cisero,
2006)t is confirmed thatreflective journal writing resulted inidentifying areas for
improvement andhelped learnerdo consolidate what theyearned Some critics like
(Tennant, 1997) believe thdhe conceptof stages or steps in the thinking process is
farfetched idea. It is too simplistic and does notgdl with the reality of thinkingprocess
because in a naturdlinking activity a numberof stagesr steps can occur simultaneously
According to (Jarvis, 1987)apirical support for the model is welkcausehe relationship

of learning processes to knowledg®iten problematic
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Conclusion

In conclusion, this study has validatidt eflectivelearning in ELTclassrooms can become

effective only when the teachers become reflective practitiotteran beillustrated withan

example from the field of sports as shown by Dennison (2012). According to him sports is a

field where experiential leanmg or learning by doing is the norm. It is leargentred and

success in learning is instantly recognisable by success in competition. Even in such
situations,everyserious sportsperson wouiake the helpf atrainer.In order to prove this

he bringsm t he exampl e of O6Fosbury fl opod. Di ck F
jump in the Olympics of 1968ad toi nvent , perfect and get hi s
accepted. That poess was one of true discovedifficult, lonely and uncertain Todayo6s
high-jumper learns the Fosburiop much more quickly it is neitherdifficult, nor lonely,

nor uncertain.

The role of the teacher in ELdlassrooms can be compared to the role of an efficient trainer.

One role of the sports traines to provide informed feedback or the external viewhe
sportspersomecessary fotheir improvement Anothermore crucial roleof the traineris

showing the sportsperson what is involved in the process of learning tdedarding to

Dennison (2012yvhen we providdearning situationsolely for thediscoveryof the learner

we ae ignoring the advantageslefirning situation supplied by the teachetramer such as

setting the learning agendaroviding efficient feedback to the learn@nd gving an expert
perspective on the learning situatidhh e s e t hr ee advantages are cr
intended | ear ni ng cemmorlygreserd in EL&las§rdoms. vi s, 2004)
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APPENDIX 1

Sample, Double-Entry Journaling

Dbjective Summary and Highlights

Subjective Refiections

Feisinger, Hendriz ((2000) The Pover of
Posttzve Criticism, New York: AMACOT
Chapter: S0 you re afraid to criticize your
boss? (pp. 99-107)

7 am so glad to find this chapter. My boss &5 afivays saying she wants
Jeedback, but fow can 7 db this when she fas the power??

This chapter empliasizes that a change i
mndSet 15 E5sential” tt 15 wuportant not o
assume that theve will be negative
TEPEFCUSSIONS 10 GItng crticism Lo your
boss. Wersinger suggests 3 mayor ground
rulps: makg sure your Boss is receptive, make
SUTE YOI AVE CYIEICIZING SOMEONE L0 WO You
rEpOrE divectly and that your criticisim relates
to something your Boss is dotng that affects
your wor; and make sure you don 't get tnto
a power struggle with your 60ss.

“The pount &5 not to present yourself as a
valid source of eniticism but to present your
crrtctm a5 dnportant and valid fnformation”

. 102)

Instead of pornting out what your boss i5
not dotng nght. ..., explain o fer that you
are having a prodlem... " (p. 103)

1 must say that { found this chapter GifFfcult to read at first becanse the
hree Key ground rules were not clearty lad out. 7 Aad to read it over a

couple of tines in onder to isolate these points On the other hand, betng
_forced to yead 1 over really felved sofidify the ideas/

The three pornts make a {0t of sense to me. 1 can sez Row crivicising my
boss for taking long funches would not be appropriate, no matter foiw
mich # Grnitates wie, because f does not affect my abiity to do my job.
Tts up to fiey boss to give tAIS kind of feedback, But, 7 can give fer

_feedBack on the wiay she assigns me projects. She usually leaves them on
my desk, with a stiky note saying ‘wgent”. What I need is the
OppOrEUnIty £0 fave 4 discussion abour the parameter of the project, 15

PrIority tn gkt of wmy other work, and @ chance to talk about what
ungent” means. I really Gked thik guote - it felps Reep the wihole
discussion on a more objective level, That s good for me because I 've
been feeling defensive about 155 problem.

7 do have one concern - Hhe use of the word crittcism sounds sometfat
negattve to me. [ wonder why the author didn 't use the word
‘vonstructive feedback” instead. 7 think 1] ask the group onfine wiat
they think of £415

One of the things WeEsinger suggeses 15 to make sure you Kpow what
you've talking about. T coulid pull an example of the last project, explain
the effect of the request on me, and describe the benefits of Aaving 2
conversation about ey reguests. I (ked the tips for specific phrases 7
could use to open up conversations. [ can practice privately using these
ideas, before [ actually approach my boss. Maybe I could szy something
ke, “Meg would you have some time fo get together (ater this week, I
Gke o go over the status of the advertising project.” Once we ve @n the
meeting, I could say “This project fras pusted my other projects bekind
schedule - T (ke some feedback from you about priovicies.” Then 7
could talk about the benefits of this conversation and fet her know 7'd
Gk to have it earliey the nexe time.

1 still feel a bit nervous, but 1 fhave some ideas to play with and {'m
willtng to give 1t a try. Il repore back in my next entry
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